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Summary

Today’s global challenges affect everyone and are interconnected, that is why 
coordinated and systematic cooperation between different stakeholders is 
required to address them. Global education is an important tool in the 
field of information, awareness-raising, education and development, as 
it develops an in-depth understanding of global, national, local processes 
and issues, their interactions and sustainability, as well as fosters global civic 
competences and global civic participation. 

Global education is important both in formal education – at all levels of ed-
ucation (pre-school, primary, secondary and higher education) and in ed-
ucation forms (general, vocational and academic) – as well as in non-for-
mal education – in activities outside organized formal education and 
demand-driven educational activities, both in raising public awareness and 
advocacy, working with specific target groups – decision-makers, public ad-
ministration staff, media workers and opinion leaders, and building global 
education partnerships. 

Global Education Guidelines 2021–2025 (hereinafter – the Guidelines) is a 
document that sets out the conceptual and contextual framework for global 
education. The guidelines aim to promote the successful integration and ap-
plication of the global education approach in formal, non-formal education, 
public awareness raising, advocacy and the global education partnership. 

The Guidelines are one of the documents for stakeholders implementing the 
Sustainable Development Goals (hereinafter – the SDGs) of the United Na-
tions (UN) Sustainable Development Agenda 2030 (hereinafter – the Agen-
da 2030). It states that all 17 SDGs are the thematic priorities in the field of 
global education. Implementing the present Guidelines the 4th SDG “Quality 
Education” and the 17th SDG “Cooperation for the Implementation of Objec-
tives” should be set as priorities.

According to the plans the global education field shall be based on compe-
tence approach, employing transversal approach and supporting the cur-
rent perspectives of the Ministry of Education and Science of the Republic 
of Latvia (hereinafter – MES) and the National Centre for Education (here-
inafter – NCE) project “Competence Approach to Curriculum” (hereinafter – 
School2030) in improving the quality of education. 

According to the guidelines to achieve the strategic goal of global education 
in Latvia in the coming years, the following directions of action shall be set: 

	´ to promote the inclusion of global education in formal education 
at all levels of education represented in all groups – pre-school ed-
ucation, primary education, secondary education and higher educa-
tion, and in all types of education represented in all groups – general, 
vocational and academic education; 

	´ to promote the inclusion of global education in non-formal edu-
cation, that is, in activities outside organized formal education and 
demand-driven educational activities; 

	´ to promote the use of global education in raising public aware-
ness of global issues and civic action; 

	´ to promote advocacy and the global education partnership.

These directions of action will be specified and developed in consultation 
with the Ministry of Education and Science, the NCE, the Ministry of Foreign 
Affairs of the Republic of Latvia (hereinafter – the MFA), the Latvian National 
Commission for UNESCO (hereinafter – the UNESCO LNC) and other 
interested parties. 
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1. 
Development and 
topicality of Global 
Education Guidelines 

The Guidelines are a binding document for many international and national 
global education initiatives. The Guidelines provide important conceptual 
support and ensure a coherent approach to public information and global 
education activities as well as other activities carried out by public, non-gov-
ernmental and private stakeholders.

Active discussions on common guidelines for global education between the 
main stakeholders in the field of global education were started on May 15 
and 18, 2020, when MFA organized remote discussions of the Latvian Devel-
opment Cooperation Community’s experts with the experts of the Organi-
zation for Economic Co-operation and Development (OECD). The develop-
ment of global education field was one of the five discussion questions “How 
to promote public awareness and support for development cooperation?”, 
which was included in the document “Development Cooperation Policy after 
2020” prepared by MFA. Reflection paper for expert discussions on Devel-
opment Cooperation Policy Guidelines 2021–2025 “. During this discussion, 
LAPAS presented a report on LAPAS representation, cooperation and global 
education activities at the national and global level, on the current global ed-
ucation situation in the country, highlighting the advantages, achievements 
and suggestions for further development, as well as needs for further global 
education development in Latvia. 

The first review seminar to assess the global education experience, outline 
further strategic action in Latvia and link it to the global education experi-
ence and priorities for action in Lithuania and Estonia was the Baltic Regional 
Expert Seminar on Global Education, held on 29 June 2020. This Baltic-lev-
el seminar was organized in co-operation with the North-South Centre of 
the Council of Europe in the framework of the Council of Europe (EP) and 
the European Union (EU) iLEGEND II program, which promotes global ed-
ucation in the new EU Member States and candidate countries through dia-
logue, networking, capacity building and exchange of experience. Latvia was 
represented at this seminar by participants from the UNESCO LNC, MFA, 
MES, LAPAS, the National Library, formal education institutions, universi-
ties and the sector of civil society organizations (hereinafter – CSOs). The 
main theme of the seminar was the strengthening of national partnerships 
in global education. 
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The second review seminar, which discussed the global education content 
priorities from the perspective of the most important global education stake-
holders – LAPAS, UNESCO LNK, MES and MFA, and the strategic priorities 
of global education in Latvia until 2025, took place on 20 November 2020. 
These discussions were organized within the framework of the Global Edu-
cation Week events, which for the seventh year in a row were coordinated by 
LAPAS in cooperation with the Faculty of Pedagogy, Psychology and Art of 
the University of Latvia, UNESCO LNC, MES, MFA, the Centre for Sustain-
able Education of Daugavpils University Institute of Humanities and Social 
Sciences, Liepāja University’s Faculty of Pedagogy and Social Work, and the 
association “Latvijas Augstskolu pedagogu sadarbības asociācija (Coopera-
tion Association of Teachers of Latvian Higher Education Institutions)”. The 
main theme of the seminar was the common and different content of global 
competencies for various stakeholders in the current and future experience 
of global education.

In the framework of the  Global Education Week 2021, the global compe-
tencies approach was used, applying it in the planning and evaluation of 
events and activities, thus providing practical implementation and improv-
ing the chosen strategic approach.

These four measures form the contextual basis for the development of the 
Guidelines, and due to that basis the Guidelines integrate the identification 
of various stakeholders with global education, the experience of global ed-
ucation and the vision for the further development of global education in 
Latvia until 2025. By participating in the organization of these discussions 
with various stakeholders and providing its assessment of the achievements 
and plans in the development of the global education field, LAPAS con-
firms its leading role in the coordination of the global education field of  
in Latvia.

What is the future of global education in 
Europe? Why is global education important in 
education, domestic and foreign policy? These 
issues were discussed by 250 participants 
from all over the world on 14.06.2021 at the 
GENE high-level political event launching 
the Maastricht + 20 preparations for a new 
European Declaration on Global Education 
2050. Latvia was represented at the important 
event by Inga Belousa, Deputy Chairman of 
the LAPAS Council. Photo: LAPAS archive 

To date, the most important activities that strengthen aligned action on 
public information and global education are the following: the implementa-
tion of the European Commission’s Development Education and Awareness 
Raising (hereinafter – DEAR) projects; global education activities coordinat-
ed by the CoE’s North-South Centre, including implementation of the an-
nual Global Education Week activities; implementation of the Global Edu-
cation Network’s Global Education Enhancement and Innovation Program 
activities, as well as inclusion of global education in formal, non-formal and 
teacher education. 

Various global education projects, events and campaigns are implemented 
in Latvia every year. Latvia’s experience in the field of non-governmental ed-
ucation within global education has also been praised internationally. How-
ever, for many years, strategic development has not been ensured for global 
education, as authorities do not see a significant affiliation with this area. 
The present Guidelines were developed to strengthen various stakehold-
ers’ sense of belonging to global education field, to assess experiences and 
to identify priorities for cooperation. The Guidelines were developed in an 
open and inclusive process involving representatives of formal, non-formal 
and everyday education, researchers, experts and policy makers from the 
public and non-governmental sectors. During 2020 and 2021, a number of 
cross-sectoral and CSO meetings were held to develop the Guidelines, main-
taining communication with European and global networks.

The guidelines were developed at a time when the world, including Latvia, 
was affected by the global Covid-19 pandemic, which has created significant 
challenges not only for social and economic stability, but also for the eco-
logical situation. Then Russia’s aggressive attack on Ukraine was launched. 
The Covid-19 pandemic and regional security challenges demonstrate the 
interconnection between countries, groups of people and individuals, as well 
as between events and phenomena, demonstrating the importance and po-
tential of global education in overcoming global challenges.

The developed Guidelines is a practical tool in the field of global educa-
tion, which helps to understand and practice global education in the context 
of formal and non-formal education and public awareness, and to shape the 
further development of global education by integrating it into events, advo-
cacy and other activities in Latvia, organized by various sectors.

https://lapas.lv/works/projekti/gin-2021/
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2.1. Global education  
development in Latvia 

Although the practical experience of global education is closely related to 
formal education, the non-governmental sector – CSOs operating in the field 
of development cooperation, global development, sustainable development 
and education for sustainable development – play a crucial role in the devel-
opment of global education in Latvia and informing Latvian society about 
global issues. 

The portrait of these organizations is formed by their LAPAS membership 
and participation in the global education working group coordinated by 
LAPAS. The CSOs, which are also members of LAPAS, operate in the field of 
global education in various ways: 

	´ organizing training seminars and classes to raise the awareness of 
children, young people, teachers, journalists, municipal leaders, 
households and other groups regarding the connection between 
global issues and everyday decisions as well as to develop global civic 
competence;

	´ organizing campaigns and other public events to raise public aware-
ness of global and development cooperation issues; 

	´ developing global education teaching materials; 

	´ cooperating with other global education stakeholders in the imple-
mentation of joint activities; 

	´ implementing advocacy for decision-making related to global educa-
tion policies and practices;

	´ representing Latvian civil society in international networks related to 
global education. 

 LAPAS has been coordinating the field of global education in Latvia since 
the foundation of the association in 2004, still the year 2007 can be consid-
ered to be the legal beginning of the field of global education in Latvia, when 
the document  “Guidelines for Development Education 2008–2015”1 was 

1	 LAPAS. (2007). Guidelines for Development Education 2008–2015 (Attīstības izglītības pamat-
nostādnes 2008.–2015. gadam).   https://lapas.lv/works/darbibas-virzieni/globala-izglitiba/
assets/AI_pamatn_2008-2015_FINAL_latv.pdf

2. 
Global education 
context 

https://lapas.lv/works/darbibas-virzieni/globala-izglitiba/
https://lapas.lv/works/darbibas-virzieni/globala-izglitiba/assets/AI_pamatn_2008-2015_FINAL_latv.pdf
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programs was awareness-raising, with less focus on attitude formation and 
almost no involvement and participation. A few years later, in 2013, the IAC 
conducted an in-depth study examining the presence of a global dimension 
in the social sciences, as well as the challenges and opportunities for im-
plementing global education3. These IAC studies were developed as part of 
international projects.

Another important initiative was the development of two documents in 
2013 – “Strategy for Strengthening the Capacity of NGOs in the Fields of De-
velopment Cooperation and Development Education”4 and “Roadmap for 
Strengthening the Capacity of NGOs in the Fields of Development Coop-
eration and Development Education”5. These materials were developed to 
strengthen the participation of non-governmental organizations (NGOs) in 
global education and development cooperation in decision-making, the pro-
vision of public services, the implementation of the EU policy instruments 
and co-financed international projects. Although there is no information on 
whether these materials were widely used, the next seven years in Latvia in 
the field of global education can be assessed as particularly active in the im-
plementation of significant international projects.

 

The implementation of DEAR projects has made a significant contribution 
to the development of the global education experience. The most significant 
are the projects coordinated by the IAC  “Schools as Satellites in Develop-
ment Education” (2009–2011) and  “Global Dimension in Social Sciences’ 
Subjects” (2013–2015), association’s  “Izglītības iniciatīvu centrs (Education 
Initiative Centre)” (hereinafter – IIC) project  “Global Civic Development –  

3	 IAC. (2013). Report on Development / Global Education Aspects in Social Sciences Sub-
jects (Ziņojums par attīstības/globālās izglītības aspektu izpēti sociālo zinātņu mācību 
priekšmetos).   http://www.globalaizglitiba.lv/assets/GlobalaIzglitiba/materiali/Global-Dimen-
sion-A4-gramataLV2.pdf

4	 IAC. (2013). Strategy for Strengthening the Capacity of NGOs in the Fields of Development 
Cooperation and Development Education (Stratēģija NVO kapacitātes stiprināšanai attīstības 
sadarbības un attīstības izglītības jomās).  
 http://arhive.iac.edu.lv/assets/Uploads/Materiali/STRATEGIJAmaketsjauns.pdf

5	 IAC. (2013). Roadmap for Strengthening the Capacity of NGOs in the Fields of Development 
Cooperation and Development Education Ceļvedis (NVO kapacitātes stiprināšanai attīstības 
sadarbības un attīstības izglītības jomās).   
 http://arhive.iac.edu.lv/assets/Uploads/Materiali/CELVEDIS09.09.2013..pdf

developed. The purpose of the Guidelines was to ensure that the people of 
Latvia have the necessary set of knowledge, skills and attitudes:

(1)	 to be aware of the impact of their actions on the development of the 
world and the local community, and to take active steps to promote 
development, 

(2)	to ensure that Latvian citizens, as decision-makers in international 
and national bodies, take development-friendly political decisions. 

The aim of these Guidelines is to create synergy between global education 
initiatives in the formal and non-formal education sector. To make this 
happen, in 2009 LAPAS, with the support of the CoE’s North-South Cen-
tre, organized the first nationwide  global education conference for various 
stakeholders. This conference provided an opportunity to assess the coun-
try’s priorities, achievements and challenges in the field of global education 
and gave hope that the field of global education in Latvia would be integrat-
ed into the policy, still the relevant ministries did not officially approve the 
document “Development Education Guidelines 2008–2015”, elaborated by 
LAPAS. Nevertheless, this document has conceptually supported the work 
of civil society organizations in the field of global education.

An important initiative in the development of the field of global education is 
the 2008 study on global development issues in educational standards and 
curricula2, carried out by the association  “Izglītības attīstības centrs (Edu-
cation Development Centre)” (hereinafter – IAC). This study highlighted the 
fact that although global education topics are integrated into curricula, ed-
ucators lack teaching methodologies and tools to better update them in the 
learning process. The most widely used approach in mainstream education 

2	 LAPAS. (2008). Development education issues in the content of Latvian primary and gener-
al secondary education subjects (Attīstības izglītības jautājumi Latvijas pamatizglītības un 
vispārējās vidējās izglītības mācību priekšmetu saturā).  

	  https://lapas.lv/resources/petijumi-viedokli-zinojumi/petijumi/petijums-attistibas-izglitiba-vis-
pareja-izglitiba-2008/LAPAS_petijums_AI_izglitibas_sistema_2008.pdf

Over the years, a wide range of topics and 
forms of global education activities have been 
provided for various target groups in cooperation 
between organizations. For several years, the 
asylum seekers’ “Living Library” at the LAMPA 
festival updated the understanding of the topic of 
migration, providing the opportunity to meet, listen 
and talk to refugees from Iraq, Eritrea, Syria and 
other countries. The activity in cooperation with 
the association “Gribu palīdzēt bēgļiem (I want to 
help refugees)” attracted a lot of visitors. 
Photo: LAPAS archive

Mācību simulācija

Rīga, 2020

KEČUPA SALDSKĀBAIS STĀSTS: 
GATAVOTS LATVIJĀ VAI ĶĪNĀ?

A rich range of materials: a handbook for 
further educators, a simulation game, 
interactive tests, info graphics and video 
animations on the topic of food waste 
reduction have been developed within the 
DEAR project “With respect for food: Global 
learning approach to food waste in non-formal 
education”.   Find out more.

http://www.skolaskasateliti.lv/lv/sakumlapa/
http://www.skolaskasateliti.lv/lv/sakumlapa/
https://www.iac.edu.lv/projekti/istenotie-projekti/globala-izglitiba/
https://www.iac.edu.lv/projekti/istenotie-projekti/globala-izglitiba/
https://iic.lv/
https://iic.lv/
http://iic.lv/projekti/globalas-pilsoniskas-izglitibas-stimulesana-tilts-uz-ilgtspejigu-attistibu/
https://lapas.lv/works/projekti/gi-konference-2009/
https://www.iac.edu.lv/
https://www.iac.edu.lv/
https://www.zalabriviba.lv/ilgtspejigs-paterins/ar-cienu-par-partiku/
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a Bridge to Sustainable Development” (2017–2021), association’s  “Zaļā 
brīvība (Green Freedom)” project “Ar cieņu par pārtiku: Globālā pieeja pārti-
kas atkritumu mazināšanai neformālā izglītībā (With respect for Food: Glob-
al learning approach to food waste in non-formal education)” (2017–2019).

Global education projects in cooperation with partners from other EU mem-
ber states have also been implemented by several municipalities: e.g. Gul-
bene municipality  “Globālās izglītības sabiedrības veidošana (Building a 
Global Education Society)” (2013–2016), Rēzekne municipality –  “Globālās 
skolas: EYD 2015 tilts uz cerīgu nākotni pirmsskolā un sākumskolā (Global 
Schools: EYD 2015 Bridge to a Hopeful Future in Pre-school and Primary 
Schools)” (2016–2018). The teaching materials developed in these projects 
provide practical support to formal and non-formal education teachers, civil 
society experts and other activists in raising public awareness of the connec-
tion between global issues and everyday decisions and in developing global 
competences.

With the aim to better share their specific pedagogical experience on how 
to link current and local contexts, as well as to connect global issues with 
everyday decisions, LAPAS developed  glocalization methodology6, which 
has been welcomed by international partners.

The Global Education Working Group, chaired by LAPAS, uniting global ed-
ucation stakeholders from state institutions and organizations, has become a 
global education cooperation partnership, which has been jointly launching 
various initiatives since 2014. The most sustainable one of these is the Global 
Education Week, organized by LAPAS for eight years in a row in cooperation 
with UNESCO LNC and universities implementing teacher education pro-
grams. Each year an appropriate theme was addressed:

Global Education Weeks have become traditional and long-awaited events 
involving youth centres, educational institutions, including kindergartens, 
cultural centres, museums, libraries, local NGOs, universities and others. 
Every year, addressing key topics such as food safety, migration, fashion, 

6	 Belousa, I., & Pastore, A. (2015). Glocalization methodology for enriching the understanding of 
glocalization and improving the glocal experience (Glokalizācijas metodoloģija glokalizācijas 
izpratnes bagātināšanai un glokālās pieredzes pilnveidei). Rīga: LAPAS.   
 https://lapas.lv/resources/metodikas-un-rokasgramatas/60_glokalizacijas_metodologija/assets/
LV/GLokalizacijasMetodologija_2015.pdf.

In Latvia many associations have supplemented 
the range of materials helping to talk about global 
education and SDGs. For example, a valuable 
collection of various sources on how to talk about 
SDGs is the informative and methodological material 
developed by the association “homo ecos:” in the 
framework of the project “Esi pirmais, kur citi būs rīt! 
(Be the first where others will be tomorrow!)”. 
 Find out more.

“The glocalization methodology aims to promote 
change in understanding, experience and attitudes 
by exploring the world and oneself as the part of it, 
fostering participation.” 
 LAPAS glocalization methodology.

Food Safety Locally and Globally 

Ensure quality in everyday life 

What you sow you will reap! 

My world depends on all of us 

The world is changing, and what about us? 

Respond to the latest climate call

This is our world, let’s act together!  

HERE OUTSIDE: Global competence-based action 

Ilgtspējīgas  
attīstības mērķi:  

es, kopiena, valsts 
un pasaule

Informatīvs un metodIsks materIāls

 

GLOKALIZĀCIJAS 
METODOLOĢIJA 

2014

2015

2016

2017

2018

2019

2020

2021

http://iic.lv/projekti/globalas-pilsoniskas-izglitibas-stimulesana-tilts-uz-ilgtspejigu-attistibu/
http://www.zalabriviba.lv
http://www.zalabriviba.lv
http://www.globalaizglitiba.lv/globala-dimensija/
http://www.globalaizglitiba.lv/globala-dimensija/
https://www.globalschools.education/layout/set/print/Project/Languages/Latvian/Projekts-Globalas-skolas-EYD-2015-tilts-uz-cerigu-nakotni-pirmsskola-un-sakumskola-nosledzies
https://www.globalschools.education/layout/set/print/Project/Languages/Latvian/Projekts-Globalas-skolas-EYD-2015-tilts-uz-cerigu-nakotni-pirmsskola-un-sakumskola-nosledzies
https://www.globalschools.education/layout/set/print/Project/Languages/Latvian/Projekts-Globalas-skolas-EYD-2015-tilts-uz-cerigu-nakotni-pirmsskola-un-sakumskola-nosledzies
https://www.globalschools.education/layout/set/print/Project/Languages/Latvian/Projekts-Globalas-skolas-EYD-2015-tilts-uz-cerigu-nakotni-pirmsskola-un-sakumskola-nosledzies
https://lapas.lv/resources/metodikas-un-rokasgramatas/60_glokalizacijas_metodologija/assets/LV/GLokalizacijasMetodologija_2015.pdf
https://lapas.lv/resources/metodikas-un-rokasgramatas/20_metodika_nodarbibam_par_ilgtspejigas_attistibas_merkiem/Metodiskais-materiāls_IAM.pdf
https://lapas.lv/resources/metodikas-un-rokasgramatas/60_glokalizacijas_metodologija/assets/LV/GLokalizacijasMetodologija_2015.pdf
https://lapas.lv/works/projekti/gin-2014/
https://lapas.lv/works/projekti/gin-2015/
https://lapas.lv/works/darbibas-virzieni/globala-izglitiba/
https://lapas.lv/works/projekti/gin-2017/
https://lapas.lv/works/projekti/gin-2018/
https://lapas.lv/works/projekti/gin-2020/
https://lapas.lv/works/projekti/gin-2021/
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fair taxation, various social groups take part in discussions, workshops, 
film screenings and public events. Activities usually take place in at least 
30 places in Latvia, directly reaching at least 1000 participants. Depending 
on the popularity of the topic, there have been about 80 events within one 
campaign throughout Latvia. It is estimated that around 5,500 people have 
been involved during these years, and that at least 100,000 people have been 
reached each year through related social campaigns. Local activities play a 
key role in raising local awareness, reaching a wide range of target groups, 
such as children and young people, the less socially active people, farmers 
and small businesses. Methodology and provided support materials are use-
ful tools for youth workers, educators and civic activists in their future ac-
tivities.

In cooperation with UNESCO LNC, the global campaign “The World’s Larg-
est Lesson”7, has been implemented involving about 50 educational insti-
tutions every year. In cooperation with the Ministry of Foreign Affairs – the 
global campaign  “The world is getting better” has been implemented, while 
in cooperation with the MES LAPAS participates in the planning and imple-
mentation of the Global Education Enhancement and Innovation Program 
of the Global Education Network for Europe (hereinafter – GENE).

The situation of global education in Latvia is often characterized in com-
parison with other EU countries, emphasizing that the experience of global 
education in Latvia is rich and diverse. This experience is based on national 
and international activities, research-based activities and public education 
events such as conferences, exhibitions and campaigns. As relevant meas-
ures such activities as the campaign to raise awareness of the clothing indus-
try  “Fashion and the environment – how does it affect me?”, environment 
installation  “Fed up”, addressing the problem of the growing amount of 
waste in natural environment, as well as  “Strive for development!” cam-
paign on SDGs implementation in everyone’s daily life, community, organi-
zation, might be mentioned.

7	 Materials are available at   www.skolas.unesco.lv

Daugavpils University students have gathered for 
a discussion on sustainable and fair development 
during the Global Education Week “What you sow, 
you will reap!” (2016). Young people together with 
journalist Sandijs Semjonovs and Zuargus watch 
and discuss the   video performance “Awkward 
Society (for now)”, which provides thought-
provoking interpretation of one of the most 
important sustainable development topics –  
fair international tax policy. 
Photo: LAPAS archive 

Every autumn from 2015 to 2019, LAPAS has published the newspaper “World’s Best News”, talking about 
various current events in global education, choosing a central topic every year – development cooperation, fast 
fashion, humanitarian aid, fair taxes, migration. During the autumn thematic campaign and global education 
week, the newspaper was distributed in libraries, local governments and within thematic events organized by 
regional partners in educational institutions throughout Latvia. Photo: LAPAS archive 

Various methods and images have been used to update the old ones and talk about new topics that are less 
known and understood by society. The actors of the improvisational theatre on the photo disseminate news 
about fair tax issues in the streets of Riga during the LAPAS campaign   “What you sow you will reap”. Well, 
we may never see one of the world’s 8 richest people who owns as much as 3.5 billion people in the world, 
perhaps he looks like this. Photo: LAPAS archive 

Global education seminars and courses compensate for and complement 
what is lacking in formal - pre-school, school and teacher education. Inter-
national comparative studies8 have highlighted that the global education 
partnership, coordinated by LAPAS, provides a strategic approach to global 
education policy. 

8	 Tarozzi, M., & Inguaggiato, C. (Eds.). (2018). Teachers’ Education in GCE: Emerging Issues 
from a Comparative Perspective. Research deliverable published within the European project 
“Global Schools”, Trento, Italy: Provincia Autonoma di Trento.  
 http://www.globalschools.education/Activities/Research/Research-report-2

https://lapas.lv/resources/avizes-un-faktu-lapas/avizes/
https://www.zalabriviba.lv/zb-projekti/mode-un-vide-ka-tas-skar-mani/
https://lv-pdf.panda.org/?232090/Aicina-iesaistities-vides-akcija-Lidz-kaklam
https://lapas.lv/resources/campaigns-and-promotions/merke-attistiba/
https://www.youtube.com/watch?v=Dhv-c4St8Ro
https://www.youtube.com/watch?v=Dhv-c4St8Ro
https://lapas.lv/resources/campaigns-and-promotions/ko-sesi-to-plausi/
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In the summer of 2018, in Cēsis, 
Raunas Street 9, LAPAS and a 
street artist Dainis Rudens created 
a wall painting “The Power of the 
Word”. In the autumn of the same 
year, the volunteers of Cēsis City 
Secondary School invited people 
to take part in the campaign “The 
world is getting better” coordinated 
by LAPAS in Latvia.
Photo: LAPAS archive 

DEAR project of the Latvian Fund for Nature “Game 
On: Let’s not let climate change win!” addressed the 
people of Latvia and especially young people urging to 
educate their peers about climate-friendly behaviour 
and invited young people to participate in hiking, board 
games and other activities, and in the framework 
of campaign “Greetings from Climate Change!” 
challenged viewers with provocative, viral video to 
focus on climate.  Learn more. 
Photo: LFN archive 

2.2. Parties involved in global education 

Global education initiatives are more successful if there is cooperation be-
tween different stakeholders, which is based on the principle of quadrilogue9 
and promotes dialogue and structured cooperation between representatives 
of at least four stakeholders: ministries, municipalities, state and civil society 
organizations. This is the CoE’s approach to strengthening policy develop-
ment and the implementation of global education. 

LAPAS, which since its establishment in 2004 has gathered about 30 mem-
ber organizations, has taken a leading role in coordinating global education  
in Latvia. 

Global education stakeholders represent 
the public, non-governmental and pri-
vate sectors. These are public authorities, 
non-governmental or civil society organi-
zations, action or think tanks, and experts or 
stakeholders involved in global education 
activities and implementing the UN SDGs. 
The thematic priorities in the field of global 
education are all seventeen SDGs, but the 
priority in the implementation of global ed-
ucation is SDG 4 “Quality Education”. 

The field of global education in Latvia is supported by several international 
organizations and programs in which LAPAS represents the field of global 
education in Latvia. The most important of them are: 

	´ The European Commission’s EuropeAid DEAR program , which, 
together with partners enables various target groups, including teach-
ers, journalists, municipalities, households, to take part in the imple-
mentation of global education projects, and to participate in interna-
tional commissions and working groups10; 

	´ The Council of Europe North-South Global Education Network , 
which coordinates a number of global education initiatives, including 
the annual Global Education Week and organization of the Baltic 
Global Education seminars11;

9	 The Quadrilogue principle is a criterion for national partnerships in global education set by the 
Council of Europe’s North-South Centre, which is essential for the implementation of the CoE’s 
global education support program iLEGEND II 2019-2022 “Intercultural Learning Exchange 
through Global Education, Networking and Dialogue”.

10	 More about the European Commission’s DEAR program’s available resources:  
 https://europa.eu/capacity4dev/dear

11	 More about the North-South Centre work, resources and collaboration opportunities:  
 https://www.coe.int/en/web/north-south-centre

https://klimatasveicieni.lv
https://europa.eu/capacity4dev/dear
https://www.coe.int/en/web/north-south-centre
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	´ GENE , which in cooperation with the Ministry of Education and 
Science implements the Global Education Enhancement and Innova-
tion Program, promoting civic responsibility, understanding of glob-
al processes and active participation in building a fair, inclusive and 
sustainable society in Latvia. This program supports the development 
of global education materials and the implementation of measures to 
improve the professional competence of teachers;

	´ European Confederation of Relief and Development NGOs CON-
CORD  Global Citizenship Education Working Group Hub412;

	´ Academic Network on Global Education & Learning  
(hereinafter – ANGEL);

	´ “Bridge 47, an international global education network ;

	´ CIVICUS , a global alliance of civil society organizations and  
activists;

	´ Affinity Group of National Associations  (hereinafter – AGNA). 

12	 More about CONCORD work in the field of global civic education and resources:   
 https://concordeurope.org/cross-cutting-priorities/global-citizenship-education/  

At the national level global education is not just a priority for one organiza-
tion or one stakeholder. The field of global education involves a number of 
stakeholders:  

	´ MFA, where global education is included in the field of development 
cooperation; 

	´ School2030 project implemented by MES and especially NCE;

	´ UNESCO LNC. 

The understanding of global education by all these global education stake-
holders is based on the SDGs and is complementary. No doubt that the glob-
al education partnership in Latvia has a common conceptual basis, which is 
also confirmed by the present Guidelines.

As the number of people interested in sustainable development and the SDGs 
grows, so does the number of other parties interested in the range and meth-
odology of global education topics, for example, the association  “Latvijas 
Korporatīvās sociālās atbildības platforma” is implementing the initiative 
“Responsible Business Messengers” as a training cycle for the private sector 
representatives, the association  “Zaļā brīvība” is organizing educational 
seminars for companies interested in the fair trade topic, while universities 
and state capital companies integrate the SDG approach into their strategies 
and activities, and local governments - in their strategic development plans. 
With each passing year, the localization of the global context becomes in-
creasingly important to a wider range of stakeholders. 

Cooperation aims at strength and growth. The objective of the Baltic Regional Seminar “Out of the Box: Global 
Education in Holistic Everyday Realities” (2014) was to encourage experts from global education civil society 
organizations to “step out” of their usual thinking by inspiring innovative and bold ideas. Participants in a 
panel discussion from LAPAS partner organizations in Europe planted seeds for future development of global 
education in a flower box, indicating their organization’s name. Photo: LAPAS archive 

The association “Risinājumu darbnīca”  
practices cooperation with various stakeholders – 
entrepreneurs, municipalities and decision- 
makers, which can be efficient and help to 
implement activities more successfully.
 Learn more. 
Photo: LAPAS archive 

As part of the international project “Bridge 47”, the IIC inspired a group of like-minded people to form the 
Latvian Multidisciplinary SDG Coalition, which includes representatives of various sectors with the aim to 
coordinate cooperation in the implementation and monitoring of global goals. LAPAS plays an important role 
in coordinating activities of this group.  Learn more. Photo: LAPAS archive

SADARBĪBA MĒRĶU 
ĪSTENOŠANAI

atbild Latvijas Platforma attīstības sadarbībai un tas ne vienmēr atspoguļo Ziemeļvalstu  Ministru padomes un Eiropas 
LAPAS_LV

Pieredzes pārnešanas projekts ir stāsts par demokrātijas 
kopšanu un vairošanu gan mājās, gan kaimiņos. Nodibinā-
juma "Sabiedrības Līdzdalības Fonds", ko plašāk pazīstam 
kā Manabalss.lv, vadītājs IMANTS BREIDAKS ir pārliecināts, 
ka šī ir Latvijas pēdējā neatkarība. Tieši tāpēc mums ir jāda-
ra viss, lai padarītu Latviju par savu sapņu zemi. Manabalss.
lv pieredze rāda, ka mirklī, kad organizācija ir stabila un ar 
stabilām vērtībām, tai ir jāaug savā attīstībā un jābūt gatavai 
dot un darīt vairāk.

ManaBalss.lv ir sabiedrības līdzdalības platforma, kas 
sniedz tās lietotājiem iespēju mainīt savu valsti – Latviju. Ie-
rosināt jaunas idejas jauniem likumiem, nogādājot tos līdz 
lēmumpieņēmējiem Saeimā. 

SADARBĪBA MĒRĶU 
ĪSTENOŠANAI

Imants  
Breidaks, 
Mana Balss

Pieredzes pārnešanas procesā 
parādījās būtiski izaicinājumi, kā, 
piemēram, citāda politiskā un me-
diju vide, kas liedza piekļuvi mediju 
videi finansējuma trūkuma ietvaros. 
Patiess izaicinājums ir arī metodikas 
un prakses pielāgošana valstij, kas ir 
20 reizes lielāka, uzsver ManaBalss.lv 
vadītājs Imants Breidaks.

“Es vēlētos, lai arī citas 
organizācijas apzinās, ka 
demokrātija ir vērtība, kas 
ir jāaizstāv arī ar reāliem 
soļiem. Vārda brīvība šobrīd 
tiek veiksmīgi izmantota, lai 
dekonstruētu demokrātiju.” 
- IMANTS BREIDAKS

“Nedarīšana nepalīdz 
nevienam!” 
- IMANTS BREIDAKS

https://manabalss.lv

Tā ir sekmīgākā šāda veida plat-
forma pasaulē. Digitālās demokrātijas 
jomā Latvija ir sasniegusi ļoti labu re-
zultātu, esot veiksmīgs piemērs citām 
valstīm. 

Kolektīvā sadarbība veido spiedie-
nu uz politikas veidotājiem, kas ir ļoti 
būtiski jaunajās demokrātijās. Mana-
balss.lv vadītājs uzsver, ka tas ir veids, 
kā padarīt Latviju labāku, stabilāku un 
sekmīgāku.

Ar Ārlietu ministrijas atbalstu 
tika īstenots pieredzes pārnešanas 
projekts – atbalsts demokrātiskas un 
pilsoniskas sabiedrības attīstībai Uk-
rainā – Miy golos. Tas ir pieredzes 
pārnešanas projekts, ko īstenoja Ma-
nabalss.lv. Platforma Miy golos ir ofi-
ciāli palaista un nodrošina digitālās 
demokrātijas attīstīšanu Ukrainā. 

Ar piesaistīto ministrijas finansē-
jumu attīstības sadarbībai tika nodro-
šināta projekta pirmā fāze – komandas 
un platformas izveide, taču pietrūka 
finansējuma informācijas kampaņai, 
lai nodrošinātu platformas nokļūšanu 
pie Ukrainas iedzīvotājiem. 
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Šis izdevums ir tapis ar Ziemeļvalstu Ministru padomes un Eiropas Savienības finansiālu atbalstu. Par publikācijas saturu 
atbild Latvijas Platforma attīstības sadarbībai un tas ne vienmēr atspoguļo Ziemeļvalstu  Ministru padomes un Eiropas 
Savienības oficiālo viedokli vai politiskās nostādnes.@LAPAS_LV

Zinta Miezaine 
“Risinājumu Darbnīca” 

valdes locekle

http://risinajumudarbnica.blogspot.com/

Risinājumu Darbnīcas ideja radās 2009. gadā, kad Zintai un 
viņas 3 kolēģēm, kas kopā strādāja pie projektiem par sabiedrī-
bas iesaisti, bija daudz brīva laika. Kopīgā pieredze bija saistīta 
gan ar valsts pārvaldi, gan nevalstisko sektoru, komandas ko-
pējās zināšanas kalpo kā tilts, kas savieno šos divus sektorus. 
Zinta norāda, ka komanda ir ļoti dažāda – viņa ir analītiķe, Aus-
ma ir tendēta uz darbu ar cilvēkiem un domāšanas veicināšanu, 
Andra fokusējas uz projektu vadību, bet Aija – uz likumdošanu 
un priekšlikumu izstrādi likumdevējiem. Risinājumu Darbnī-
cas galvenais mērķis un kompetence ir kopīgu risinājumu mek-
lēšana un īstenošana.

Zinta iepriekš strādāja Moldovā, fokusējoties uz komunikā-
ciju starp pārvaldi un cilvēkiem. Pēc organizācijas dibināšanas, 
komanda nolēma interesēties par to, kādi vēl projekti pieejami 
Moldovā un kā tiem pielāgot Latvijā iegūto pieredzi no dialogu 
un darba grupu veidošanas – tika secināts, ka bijušajās padom-
ju valstīs sastopamas līdzīgas problēmas. 

Risinājumu Darbnīca darbības Moldovā uzsāka ar studen-
tu projektu  – studenti no Latvijas un Moldovas mācījās un 
pieredzēja, kādas izmaiņas universitātes darbībā spēj ieviest 
studentu pārvalde. Pašlaik biedrībai ir aktīvs projekts ar Mol-
dovas lauksaimniekiem un organizāciju, kas cenšas attiecīgās 

intereses pārstāvēt Zemkopības Minis-
trijā. Apmaiņas vizītes Latvijā rīkotas 
ar Latvijas Lauku Foruma palīdzību, ar 
mērķi iepazīties ar labākajiem piemē-
riem, sadarbībai starp iedzīvotājiem, 
pašvaldību un uzņēmējiem. Biedrības 
projektos fokuss ir uz “labuma saņē-
mēju” iniciatīvu  – projektā dibināta 
platforma lauksaimniekiem, kurā viens 
no dalībniekiem ir ministrija, kas ir ļoti 
rets gadījums. Svarīgāka atziņa, ko Zin-
ta guvusi projektos Moldovā, Krievijā 
un Armēnijā ir atšķirīgā uztvere par 
vērtībām  – pie mums bieži laiks tiek 
uzskatīts par naudu, tāpēc ir prioritārs, 
kamēr ar sadarbības partneriem cilvē-
ciskais faktors ir nozīmīgāks. 

RD sadarbojas ar dažādām cilvē-
ku grupām, iesaistītā puse ir arī lē-
mējvara, kuras pārziņā ir attiecīgie 
jautājumi – dažreiz tā var būt pašval-
dība, dažreiz ekvivalents Labklājības 
ministrijai. Organizācijas aktivitāšu 
rezultātā izveidojušās sadarbības gan 
starptautiskā mērogā, gan, piemēram 
Moldovā, iesaistot Piedņestras apga-
bala organizācijas. 

Zinta norāda, ka viņa pētījusi dažā-
dus fondus, no kurienes nākusi atskārs-
me, ka problēma neesot finansējuma 
trūkumā, bet gan labu, adekvātu ideju 
piedāvājumā. Ideju pamatā nedrīkst 
būt nepieciešamība sevi nodrošināt ar 
darbu, bet gan patiesa nepieciešamība 
no tiešajiem gala labuma saņēmējiem. 

Zinta atzīst, ka viņas maģistra dip-
lomdarba tēma bijusi: “Ilgtspējīgās 
attīstības iespējamība centrālajā aus-
trum Eiropā”, kura galvenais secinā-
jums ir tas, ka reģionā pastāv pārāk lie-
la vēlme izdzīvot “patēriņa periodu”. 
Ilgtspējību Zinta raksturo, kā sinerģiju, 
kas veidojas, risinot kopīgu “puzli”, un 
tā netiek definēta no likuma varas.

“Kā mēs varam zināt, kas 
strādās citur? Mēs varam 
pastāstīt kas darbojas 
pie mums un kas rada 
nepatikšanas, savukārt viņi 
var iedvesmoties un strādāt 
pie sev pareizā virziena.”

– ZIntA

https://concordeurope.org/cross-cutting-priorities/global-citizenship-education/
https://concordeurope.org/cross-cutting-priorities/global-citizenship-education/
https://angel-network.net/
https://www.bridge47.org/
https://www.civicus.org/
https://www.civicus.org/index.php/what-we-do/strengthen/agna
https://concordeurope.org/cross-cutting-priorities/global-citizenship-education/
https://csrlatvia.lv/
https://csrlatvia.lv/
https://www.zalabriviba.lv/
https://lapas.lv/resources/stasti/iam-stasti/17-merkis-stasti/assets/17.merkis_Z.Miezaine_RisinajumuDarbnica.pdf
https://lapas.lv/resources/stasti/iam-stasti/17-merkis-stasti/assets/LAPAS-stasti_03-IIC.pdf
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The Global Education Guidelines are in line with the overarching goals and 
mission of the leading international organizations in the field of education 
and development – UN, UNESCO, CoE, OECD – and have been developed 
in compliance with current international development and policy planning 
documents. 

The Global Education Guidelines are based on the second paragraph of Arti-
cle 26 of the UN Universal Declaration of Human Rights13: 

“Education shall be directed to the full development of the human 
personality and to the strengthening of respect for human rights and 
fundamental freedoms. It shall promote understanding, tolerance 
and friendship among all nations, racial or religious groups, and 
shall further the activities of the United Nations for the maintenance  
of peace.” 

and on the SDGs described in the UN 2030 Agenda, in particular 
SDG 4 “Ensure inclusive and equitable quality education and promote 
lifelong learning opportunities for all” and sub-goal 4.7 of the said goal: 

“By 2030, ensure that all learners acquire the knowledge and skills 
needed to promote sustainable development, including, among others, 
through education for sustainable development and sustainable 
lifestyles, human rights, gender equality, promotion of a culture of 
peace and non-violence, global citizenship and appreciation of cultural 
diversity and of culture’s contribution to sustainable development”,

which highlights the special role of global education in promoting public 
awareness, understanding and competence development, which are essen-
tial for achieving all other SDGs. 

13	 UN Universal Declaration of Human Rights   https://www.tiesibsargs.lv/lv/pages/tiesibu-akti/
ano-dokumenti/ano-vispareja-cilvektiesibu-deklaracija 

3. 
Global education link 
to the global, EU and 
national planning 
documents 

https://www.tiesibsargs.lv/lv/pages/tiesibu-akti/ano-dokumenti/ano-vispareja-cilvektiesibu-deklaracija
https://www.tiesibsargs.lv/lv/pages/tiesibu-akti/ano-dokumenti/ano-vispareja-cilvektiesibu-deklaracija
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The Global Education Guidelines strengthen their link with the internation-
al guidelines and standards developed by the OECD for the development 
of education as one of the OECD’s areas of activity, where global competence 
is recognized as a criterion for success in an inclusive and sustainable world: 

“Global competence is a multidimensional capacity. Globally com-
petent individuals can examine local, global and intercultural issues, 
understand and appreciate different perspectives and worldviews, in-
teract successfully and respectfully with others, and take responsible 
action towards sustainability and collective well-being.”14

Confirming this, the OECD Programme for International Student As-
sessment (PISA) identified global citizenship education as a priority for 
2018, and a study of the global competences of 15-year-olds was conducted 
in 27 countries. 5985 students from 308 schools participated in the assess-
ment in Latvia. Global competence is an innovative area of assessment in this 
PISA survey that enables us to understand regional, global and intercultural 
issues, to understand and value other people’s worldviews and perspectives, 
to engage in open, free and effective dialogue with people from different cul-
tures and to act for the common good and sustainable development. 

According to UNESCO, global citizenship education is part of the so-
called transformative education and should be addressed in close con-
nection with education for sustainable development. It is precisely the 
education of global citizenship that UNESCO considers essential for achiev-
ing the 2030 Agenda, as this approach to education leads to a peaceful and 
sustainable world, calls for the development of knowledge and skills, and 
strengthens the values and attitudes that enable everyone to become an ac-
tive citizen, to make informed decisions and to participate in building a fair, 
peaceful, tolerant, inclusive and sustainable world. According to UNESCO, 
the goal of global citizenship education is to engage students in activities that 
build a peaceful, tolerant and inclusive society. It strengthens the sense of 
belonging to a global community and common human values and promotes 
respect for the universal values of human rights, democracy, non-discrim-
ination and diversity. Global citizenship education focuses on the following 
topics: peace and human rights, intercultural understanding, civic education, 
respect for and tolerance of diversity, and an inclusive society. The Global 
Education Guidelines reflect the substantive priorities of UNESCO. 

In Latvia, UNESCO activities are coordinated by UNESCO LNC, which 
ensures Latvia’s involvement in the implementation of the global education 
“Education for All” and the global action program “Education for Sustainable 

14	 Preparing our youth for an inclusive and sustainable world. The OECD PISA global 
competence framework.   
 https://www.oecd.org/education/Global-competency-for-an-inclusive-world.pdf 

Development” with the aim to promote quality, inclusive and accessible 
education in Latvia. Schools are invited to join the UNESCO Associated 
Schools Project Network. UNESCO LNC has also created an  informative 
video material on its global education initiatives 

Global education is one of the priorities of the North-South Centre of the 
Council of Europe, which is being implemented to strengthen cooperation 
and solidarity between North and South and to improve the education and 
awareness of the world’s population on independence. The present Guide-
lines are largely based on the understanding of global education described in 
the CoE’s North-South Global Guidelines for Education.15 

The Global Education Guidelines have been developed within the frame-
work of EU development cooperation policy. The goal of Latvia’s devel-
opment cooperation policy is to contribute to the implementation of the UN 
Agenda 2030, therefore global education is one of Latvia’s priority areas in 
the framework of bilateral and multilateral development cooperation, which 
is related to SDG 4 “Quality Education”. Therefore, the present Guidelines 
are in line with the goal of Latvia’s development cooperation policy - to con-

15	 Global education guidelines: Concepts and methodologies on global education  
for educators and policy makers (2019)   
 https://rm.coe.int/prems-089719-global-education-guide-a4/1680973101 

For several years in a row the Faculty of Social Sciences of the University of Latvia has been organizing 
the “School of Young Professionals”, where students from Ukraine acquire both theoretical knowledge 
of public administration and practical experience by going on study visits and participating in 
discussions with professionals. Learn more. Photo: LAPAS archive 

https://www.oecd.org/education/Global-competency-for-an-inclusive-world.pdf
https://www.unesco.lv/lv/jaunums/tapis-videostasts-par-unesco-lnk-globalas-izglitibas-iniciativam?utm_source=https%3A%2F%2Fwww.google.com%2F
https://www.unesco.lv/lv/jaunums/tapis-videostasts-par-unesco-lnk-globalas-izglitibas-iniciativam?utm_source=https%3A%2F%2Fwww.google.com%2F
https://rm.coe.int/prems-089719-global-education-guide-a4/1680973101
https://lapas.lv/resources/stasti/iam-stasti/4-merkis-stasti/assets/LAPAS-stasti_06-LU.pdf
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tribute to the implementation of the 2030 Agenda in developing countries, 
especially in Latvia’s priority partner countries, by promoting sustainable 
development and poverty eradication, the rule of law and good governance.

Global education is included in the “Guidelines for Development Cooper-
ation Policy” of the Ministry of Foreign Affairs of the Republic of Latvia 
for 2021–2027, i.e. into Axis 5 “Promoting public awareness of sustainable 
development and development cooperation, participation and support for 
policy implementation”, stipulating the following tasks:

1)	 to strengthen public awareness of sustainable development and glob-
al goals, and Latvia’s role in addressing global challenges, 

2)	 to integrate aspects of sustainable development and global education 
into education for all age groups, 

3)	 to ensure the availability of up-to-date and user-friendly data and 
information on Latvia’s development cooperation policy, activities, 
results and the implementing body. 

Thus, the Guidelines complement the Development Cooperation Policy 
Guidelines 2021-2027 and enrich the implementation of the development 
cooperation policy in Latvia, which has been developed for more than 
15 years, by identifying the priorities and tasks of raising public awareness in 
formal, non - formal and informal education. 

The guidelines for global education are based on the Latvian National Devel-
opment Plan 2021–2027 (hereinafter – NDP2027) and the national develop-
ment vision and priorities included in the Latvian Sustainable Development 
Strategy until 2030 “Latvia 2030” (hereinafter – Latvia 2030). 

There is a direct connection between the field of global education and the fu-
ture development trends and achievable development goals of Latvia spec-
ified in NDP2027, and especially with the priorities “Knowledge and skills 
for personal and national growth”, “Unified, secure and open society” and 
goals and directions of action stipulated therein, which are complementary 
and focused on the development of modern, high-quality and inclusive ed-
ucation.

To ensure the sustainable development of Latvia, Latvia 2030 stipulates the 
following long-term directions: access to quality education and childcare, 
ensuring access to education and making changes in the organization of the 
educational process, creating schools as social networking centres, changing 
the role of the teaching profession and linking the educational process to the 
professional and social environment, the more extensive use of technologies 
at all levels of education, as well as lifelong learning. The Global Education 
Guidelines take into account the settings included in these lines of action for 
the development of the education system and the provision of access, quality 
and technological solutions for education.

The Global Education Guidelines do not contradict the Education Law, the 
General Education Law, the Vocational Education Law and the Law on High-
er Education Institutions. In addition, the Guidelines are based on the devel-
opment visions and documents of the School2030 project implemented by 
MES and NCE. 

In the content developed by School2030, global education takes the form 
of transversal skills in civic participation. By developing civic participation 

Riga Graduate School of Law implements several development cooperation projects, introducing students to 
various topics, including the prevention of corruption, good governance, European law and economics. Since the 
first session in autumn 2014, 205 participants from 16 countries have completed the in-depth program. 
 Learn more. Photo: LAPAS archive 

Activists of the association “Preiļi Izglītotai Latvija” have 
established a school on their own and believe that quality 
education is needed 24 hours a day, 7 days a week and 
the education system should be approached holistically, 
thinking of the child as the most important actor and 
changing the usual structure, as well as highlighting the 
skills of “how to apply knowledge”.  Learn more. 
Photo: LAPAS archive

KVALITATĪVA
IZGLĪTĪBA

atbild Latvijas Platforma attīstības sadarbībai un tas ne vienmēr atspoguļo Ziemeļvalstu  Ministru padomes un Eiropas 
LAPAS_LV

ALĪNA KARPEĻCEVA ir latviešu meitene, kurai vienmēr bi-
jusi kāda noteikta aizraušanās. 

Tagad iespējams daudzi no jums domā, kas gan varētu 
būt šīs meitenes aizraušanās? Varbūt dejošana? Gleznošana? 
Vai šūšana? Vai tā varētu būt ēst gatavošana?! 

Diemžēl… jūs kļūdījāties. Šī jaukā meitene nav nekas cits 
kā tehnikas ģēnijs! Tieši tā! Alīna nodarbojas ar tīmekļa vie-
tu izstrādi, kas šķiet neparasts darbs sievietei, taču ne viņai. 
Viņa uzskata, ka ir absurdi, ka tehnoloģiju nozarē strādā tikai 
dažas sievietes, tas nozīmē zaudētus talantus. Taču diemžēl 
mēs dzīvojam sabiedrībā, kurā vēl joprojām valda spēcīgi ste-
reotipi, saskaņā ar kuriem sievietēm paredzēti noteikti darbu 
veidi, un tie ir jālauž.

KVALITATĪVA
IZGLĪTĪBA

Mēs noteikti varam teikt, ka Alī-
nas cīņa ir pamatota un mērķtiecīga. 
2016. gadā viņa kļuva par vienu no 
Riga Tech Girls dibinātājām. Šī orga-
nizācija ir pirmā kopiena Latvijā, kas 
izveidota ar mērķi izglītot un iedves-
mot jaunietes tehnoloģiju jomā. Ideja 
par RTG radās 2015. gada novembrī 
tehnoloģiju sanāksmē Rīgā, kur dalīb-
nieku vidū bija vairākas sievietes, kas 
stāstīja savus veiksmes stāstus. Šajā 
pat pasākumā amerikāniete Laurela 
Freija [Laurel Freyja] dzirdēja pāris 
muļķīgus komentārus, kurus izteica 
vīrieši, kas perfekti iemiesoja stereo-
tipus par sieviešu prasmēm IT jomās. 
Varbūt atskatoties atpakaļ, mums va-
jadzētu viņiem pateikties, jo tā bija 
dzirksts, kas aizdedzināja šīs sievie-
tes vēlmi parādīt, cik ļoti viņi kļūdās. 
Sākās Latvijas sieviešu tehnoloģiskā 
revolūcija!

http://rigatechgirls.org

Organizācija atbalsta divu veidu 
pasākumus: darbseminārus, kuros 
dalībniekiem māca pamata kodēšanu 
un IT prasmes, un tikšanās, kurās sie-
vietes, kas strādā tehnoloģiju nozarē, 
tiek aicinātas izstāstīt savus veiksmes 
stāstus un, daloties ar pieredzi, kļūst 
par iedvesmas avotu citām sievietēm. 
Šodien ir jau vesela virkne stāstu par 
sievietēm, kas atradušas darbu vai iz-
veidojušas karjeru IT, pateicoties Riga 
Tech Girls. Viens no iespaidīgākajiem 
ir stāsts par ārsti, kas pēc vairāku 
darbsemināru apmeklēšanas nolēma 
izveidot savu virtuālās realitātes jau-
nuzņēmumu, lai palīdzētu bērniem ar 
autismu. 

Alīna lepojas ar katru tādu stāstu. 
Šīs ir pārmaiņas, kas motivē viņu tur-
pināt izglītot sievietes visā valstī, ce-
rot, ka kādu dienu sievietes tehnolo-
ģiju nozarē būs pašsaprotami un nevis 
izņēmums. 

Alīna  
Karpeļceva, 
Riga Tech Girls
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Šis izdevums ir tapis ar Ziemeļvalstu Ministru padomes un Eiropas Savienības finansiālu atbalstu. Par publikācijas saturu 
atbild Latvijas Platforma attīstības sadarbībai un tas ne vienmēr atspoguļo Ziemeļvalstu  Ministru padomes un Eiropas 
Savienības oficiālo viedokli vai politiskās nostādnes.@LAPAS_LV

Aija Vanaga 
Preiļi Izglītotai Latvijai 
biedre, audzinātāja, 

mamma +
3 kolēģes –

Liene Vilcāne,
Daiga Koļešņičenko, 

Ingūna Zīmele 

http://www.preililatvijai.lv/ (skola- http://www.preilubrivaskola.lv/ )

Vecāki, kas vēlējās saviem bērniem nodrošināt kvalitatīvu 
izglītību, pirms 4 gadiem dibināja biedrību “Preiļi Izglītotai 
Latvijai”. Biedrības kodolu sastāda piecas sievietes. Pēdējos 3 
gadus biedrības apgādībā ir “Preiļu Brīvā skola”, kura domes 
atvēlētās telpās atrodas ārpus pilsētas, taču jau intervijas lai-
kā tiek būvēta jauna māja skolai Preiļu pilsētas centrā. Izrādot 
būvniecības procesā esošo māju, Ingūna norāda pašas nozīmī-
gākās lietas par skolu: 1. Tai nav piesaistīta nodokļu maksātā-
ju nauda - viss radīts no ziedojumiem un pašu darba; 2. Bērni 
kopā ar vecākiem palīdz un strādā pie savas topošās skolas. 

Ieejot skolā, Aija ar roku rāda, cik augsts bija “kultūrslānis” - 
telpās agrāk atradās televizoru remontdarbnīca. Māja ir pieeja-
ma jau no biedrības pirmsākumiem, taču kapacitātes trūkuma 
dēļ biedrība nesāka strādāt pie mājas remonta līdz pagājušajam 
gadam. Visgrūtākais bija sākums, par kuru biedrība ir ļoti pa-
teicīga Cēsu brīvās skolas bijušajai direktorei un tās komandai. 
Pēc pirmās vizītes jaunajās telpās Cēsu brīvās skolas bijušajai 
direktore nosauca “Preiļi Izglītotai Latvijai” biedrības koman-
du par traku vārda vislabākajā nozīmē, un pamudināja sākt 
ar skolas sakopšanu – kvadrātmetru pēc kvadrātmetra. Preiļu 
brīvās skolas vecāku sapulce uzreiz iesaistījās, un būvniecība 

varēja sākties. Ingūna norāda, ka ir ie-
spējams pienācīgi novērtēt tikai pašu 
radīto - process ir sarežģīts, viss tiek 
radīts pašu rokām.

Lai gan māja nav liela, tajā būs vieta 
50 bērniem. Skolā tiek pievērsta uzma-
nība tehnikai, kas neiznieko ne ener-
ģiju, ne cilvēku darbu. Pirmajā stāvā 
būs mūzikas stūrītis, kurā lietpratēja 
ir Daiga. Viss mācīšanās process nori-
sināsies otrajā stāvā. Šajā skolā bērni 
iedalīti saimēs – pirmsskolas un skolas 
vecumos. Saime paredz ne vairāk kā 12 
bērnus un divus audzinātājus, lai mācī-
bu process varētu risināties pietiekami 
personalizētā veidā. Preiļos, līdzīgi kā 
pārējās brīvajās skolās, ir liels uzsvars 
uz iedalījumu saimēs, jo tas ļauj da-
žādu vecumu un pieredžu bērniem 
mācīties kopā un, pats svarīgākais, 
vienam no otra. Mācību satura pamatā 

“Tas ir arī mūžizglītības 
jautājums – sabiedrības 
izglītošanas jautājums. Ļoti 
nozīmīgs ir jautājums kā vecāki 
ar bērniem dzīvo mājās, jo 
izglītība nesākas un nebeidzas 
skolā, kvalitatīva izglītība ir 
nepieciešama 24 stundas, 
7 dienas nedēļā.”

– AIjA

ir ietekme no humānās pedagoģijas: 
Valdorfs, Montesori, atvērtā kosmosa 
domāšana, atvērtie uzdevumi. Skolo-
tājas norāda, ka arī viņām pašām tā ir 
nozīmīga mācīšanās pieredze. 

Aija skaidro, ka valsts līmenī izglītī-
bas sistēma netiek izveidota holistiski, 
domājot par bērnu kā svarīgāko - tā 
vietā uzsvars tiek likts uz sistēmas un 
darba vietu saglabāšanu. Netiek do-
māts par to, kas būtu iespējams, mai-
not struktūru. 

Ārpus skolas būs sakņu dārzs ar 
ogu labirintiem, kurus paši bērni va-
rēs apkopt, kā arī spēļu zona, kurā taps 
kalniņš. Aija uzskata, ka mūsdienu iz-
glītības sistēma ir zaudējusi fundamen-
tālos pamatus - nav iemesla turpināt 
izglītot ļoti šauras nozares speciālistus 
ar faktoloģiskām zināšanām, jo prasme 
“kā pielietot zināšanās” mūsdienās ir 
stipri nozīmīgāka.

https://lapas.lv/resources/stasti/iam-stasti/4-merkis-stasti/assets/LAPAS-stasti_10-RJA.pdf
https://lapas.lv/resources/stasti/iam-stasti/4-merkis-stasti/assets/4.merkis_A.Vanaga_PreiliIzglitotaiLatvijai.pdf
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transversal skills, the student creates an active life position and strengthens 
his / her belief in each individual’s ability to influence and change the envi-
ronment and the situation in which he / she lives, connecting sustainability 
of society and the environment with the daily actions of the individual, sees 
it both locally and globally, empathically explores diverse views, acts in sol-
idarity and responsibly, seeks and implements solutions to conflicting situa-
tions through negotiations.

The guidelines are also related to the draft development planning document 
“Guidelines for the Development of Education 2021–2027. “Future 
skills for the society of the future””16, submitted for public consultation. 
The document states: 

“The context of the society of the future and the educational space 
of the 21st century are characterized by the changes brought about 
by globalization and technological development, as well as by the in-
creasing volatility and complexity of the future. Given the key role of 
education in the development of the individual and society, as well 
as the rapid processes of change at local and global level, expecta-
tions regarding the performance of educators are also growing. In 
addition, the key role of education in democracy, civil society, 
culture and the sustainability of the planet shall be taken into 
account, so the development of social skills is also important for the 
future: respectful communication and cooperation, civic participa-
tion, empathy, openness to different views and cultures, conflict res-
olution, flexibility and ability to change. In addition to the set of skills 
required to perform specific professions, a modern and high-quality 
educational offer ensures the development of 21st century skills or 
transversal skills - critical thinking and problem solving, creativi-
ty and entrepreneurship, self-directed learning, collaboration, civic 
participation, digital literacy (School2030).”

Consequently, global education is significantly related to the future vision of 
Latvia’s education and the most important issues to be addressed. 

16	 Guidelines for the Development of Education 2021–2027. “Future skills for the society of the 
future” (Izglītības attīstības pamatnostādnes 2021.-2027.gadam “Nākotnes prasmes nākotnes 
sabiedrībai)”   https://www.izm.gov.lv/lv/izglitibas-attistibas-pamatnostadnes-2021-2027gadam

4. 
Global education 
concept 
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The understanding of global education is formed by its definition and imple-
mentation through the global competencies approach, developing the un-
derstanding of a certain field of education via a transversal approach. 

4.1. Global education definition 

Global education is an interactive learning process, based on the 
principles of solidarity, equality, inclusion and cooperation. It forms 
public awareness of global development processes and promotes the 
participation of individuals and organizations in addressing current 
local and global issues. Global education provides an understanding 
of the world situation and encourages it to be fair and responsible. 

Global education, as both a concept and a practice, is multidimensional. It 
has been developed hand in hand with development cooperation, which im-
plies provision of assistance to least developed countries in order to promote 
the long-term social and economic development of such countries and their 
societies.17 Global education has changed over time and adapted to different 
development cooperation priorities. 

17	 In compliance with the Law on International Assistance (2008). At the same time, Latvia uses 
in practice a set of definitions of international organizations, especially the OECD. The role 
of development cooperation is to enhance the capacity of developing countries to participate 
in the world economy and to strengthen their capacity to lift people out of poverty and to 
participate fully in society. Development cooperation shall promote sustainable development 
in all three dimensions: social, economic and environmental. The intended impact of 
development cooperation is a physical, institutional, social, environmental or other positive 
contribution to the society, community or a group of people in the partner country through 
one or more development cooperation instruments. Development cooperation instruments 
strengthen a country’s or territory’s ability to use its human, financial and natural resources 
capital sustainably, efficiently and productively.

The understanding and practice of global education can be compared to a 
number of other educational approaches, the content of which is interdis-
ciplinary, teaching methods and techniques are based on cooperation and 
civic participation, and the scale of problem solving is glocal. Educational 
approaches that are largely comparable and even overlap with global edu-
cation are:

	´ education for sustainable development;

	´ intercultural education; 

	´ inclusive education;

	´ human rights education;

	´ education for peace and justice;

	´ education for transition or transformative education; 

Awareness to help poor people.
Late 1960s – colonial studies.

Critical development and solidarity education.

Development education, civic education.

Human education, sustainability education.

Global education.

Global citizenship education. 

1960

1970

1980

1990

2000

2010

2020

Seven historical perspectives on global education can be seen in different 
time periods:



34 35

	´ environmental education;

	´ climate change education; 

	´ consumerism education; 

	´ media education and others.

The overlap of these educational approaches and the implementation of global 
education in Latvia in comparison with the experience of other European 
countries is reviewed in the publications of various international studies: 

	´ Global Citizenship Education in Europe. A Comparative Study on Educa-
tion Policies across 10 EU18, 

	´ The State of Global Education in Europe19, 

	´ Global Education in Europe – Concepts, Definitions and Aims in the Con-
text of the SDGs and the New European Consensus on Development20, 

	´ UNESCO publication Global Citizenship Education Preparing learners 
for the challenges of the 21st century21, 

	´ The ABCs of global citizenship education22, 

	´ Global citizenship education: taking it local23, 

	´ UNESCO LNK translated publication Global Citizenship Education: 
Themes and Learning Objectives (Globālā pilsoniskuma izglītība: Tēmas 
un mācību mērķi)24, 

	´ Publication of the North-South Centre of the Council of Europe and the 
Global Education Network Global education guidelines: Concepts and 
methodologies on global education for educators and policy makers25.

18	 Global Citizenship Education in Europe. A Comparative Study on Education Policies across 
10 EU (2016).   https://www.gcedclearinghouse.org/resources/global-citizenship-education-eu-
rope-comparative-study-education-policies-across-10-eu?language=en 

19	 The State of Global Education in Europe (2018).  
 https://www.gene.eu/wp-content/uploads/State-of-Global-Education-2018.pdf 

20	 Global Education in Europe – Concepts, Definitions and Aims in the Context of the SDGs and 
the New European Consensus on Development (2019).    https://www.gene.eu/wp-content/
uploads/GENE-policy-briefing-Concepts-Definitions-for-web.pdf 

21	 Global Citizenship Education Preparing learners for the challenges of the 21st century (2014).  
 https://unesdoc.unesco.org/ark:/48223/pf0000265456?locale=en 

22	 The ABCs of global citizenship education (2017).  
 https://unesdoc.unesco.org/ark:/48223/pf0000248232?locale=en 

23	 Global citizenship education: taking it local (2018).  
 https://unesdoc.unesco.org/ark:/48223/pf0000265456?locale=en

24	 Global Citizenship Education: Themes and Learning Objectives (Globālā pilsoniskuma izglītī-
ba: Tēmas un mācību mērķi) (2015).  
 https://drive.google.com/file/d/1Rb6e84UmAT9KCROjDxlcft7z-V3HQ8zE/view 

25	 Global education guidelines: Concepts and methodologies on global education for educators 
and policy makers (2019)   
 https://rm.coe.int/prems-089719-global-education-guide-a4/1680973101

This diversity of related approaches to global education indicates that glob-
al education is not just about global issues, global challenges and solutions, 
but also about building a common future with better living conditions 
for all. This applies both to formal and non-formal global education and to 
informing and raising public awareness of global issues and their connection 
to everyone’s daily lives. Thus, global education is a pedagogical approach 
based on a global view of global problems and solutions, which applies 
a glocalization methodology26 to link global issues to everyday life in the 
local community and to link everyday life decisions and actions to global 
issues and global development.

4.2. Global competencies – strategic 
approach to global education

Global education is an approach that develops awareness, action and citi-
zenship, and promotes participation in addressing local and global challeng-
es and building a bright future. The global education approach is essential in 
formal education – at all levels and in all forms of education, in non-formal 
and informal learning. 

Global competence is the set of results to be achieved by global education. 
Global competence is based on understanding, acting and a civic position 
related to the global or world context. 

26	 Belousa, I., Pastore, A. (2015).   https://lapas.lv/resources/metodikas-un-rokasgramatas/60_
glokalizacijas_metodologija/assets/LV/GLokalizacijasMetodologija_2015.pdf. Rīga: LAPAS. 

Human stories inspire us to continue and start 
new things. Parliamentary Secretary of MFA 
Zanda Lukašēvica-Kalniņa in the LAPAS tent at the 
LAMPA talk festival (2015) shares her personal 
perspective, revealing how to participate in 
developing important national and global processes 
on a daily basis. An episode of LAPAS campaign on 
food security   “Stop playing food circus (Beidz 
spēlēt pārtikas cirku)” is being presented 30 
large-format “National Geographic” photographers’ 
photos depicting the development of food products 
in various developing countries are presented in the 
framework of the traveling exhibition “The Invisible 
Side of Food”. Photo: LAPAS archive 

https://www.gcedclearinghouse.org/resources/global-citizenship-education-europe-comparative-study-education-policies-across-10-eu?language=en
https://www.gcedclearinghouse.org/resources/global-citizenship-education-europe-comparative-study-education-policies-across-10-eu?language=en
https://www.gene.eu/wp-content/uploads/State-of-Global-Education-2018.pdf
https://www.gene.eu/wp-content/uploads/GENE-policy-briefing-Concepts-Definitions-for-web.pdf
https://www.gene.eu/wp-content/uploads/GENE-policy-briefing-Concepts-Definitions-for-web.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000265456?locale=en
https://unesdoc.unesco.org/ark:/48223/pf0000248232?locale=en
https://unesdoc.unesco.org/ark:/48223/pf0000265456?locale=en
https://drive.google.com/file/d/1Rb6e84UmAT9KCROjDxlcft7z-V3HQ8zE/view
https://rm.coe.int/prems-089719-global-education-guide-a4/1680973101
http://lapas.lv/wp-content/uploads/2015/05/Gloka_06052015_LV.pdf
http://lapas.lv/wp-content/uploads/2015/05/Gloka_06052015_LV.pdf
http://lapas.lv/wp-content/uploads/2015/05/Gloka_06052015_LV.pdf
http://lapas.lv/wp-content/uploads/2015/05/Gloka_06052015_LV.pdf
https://lapas.lv/resources/campaigns-and-promotions/par-atbildigu-partikas-paterinu/
https://lapas.lv/resources/campaigns-and-promotions/par-atbildigu-partikas-paterinu/
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	´ the interrelationship and sustainability of social, environmental 
and economic processes and challenges, 

	´ the link between social, environmental and economic processes 
and problems in everyday life, the local community, the country, 
Europe and the world as a whole, 

	´ the impact of day-to-day decisions and actions on local 
community, national, European and global development.

	´ interacting with representatives of different cultures, 
	´ participating in the sustainable development of the local 

community, national, European and global society.

	´ responsibility to oneself and future generations,
	´ respect for the diversity of worldviews, values and opinions, 
	´ honesty with oneself and others 
	´ belonging to a global community,
	´ caring for oneself, others and the environment,
	´ social, environmental and climate justice,
	´ solidarity in implementing sustainable change. 

These three basic features are interlinked and complementary. Global 
competences can best be developed by engaging in or contributing to 
processes based on inclusion, cooperation, solidarity and equality. Global 
competence is essential for addressing challenges, overcoming causes and 
building a more promising future. 

Global competence characterizes proficiency and permeates both pro-
fessional activities and daily life. Global competence determines action in 
situations related to the global or world context and helps to understand it. 
That is why global competence is essential to live a dignified life in times of 
uncertainty, challenge and change. 

Global competence is practically manifested as the action of a global cit-
izen or global citizenship, which can be described as active participation in 
the local community and belonging to a wider - global or world community. 
The diversity of global citizenship is defined by the UN SDGs. Global citizen-
ship is achievable outcome of global education.

The association “Zero Waste Latvija” has 
been participating in the international audit 
of waste brands for several years, inviting 
everyone to get involved in the audit, to 
pay attention to the types of waste and 
their producers. The data obtained is used 
to develop a global pollution brand audit, 
which gathers information from more than 
55 countries.  Learn more. 
Photo: Zero Waste Latvija

The Marta Centre reaches out to victims 
of domestic violence, women, and 
provides psychological, hygienic and legal 
assistance. Its employee Madara Mazjāne 
works with young people to help them 
distinguish between healthy and unhealthy 
relationships, so that not only the lives of 
these young people are better, but also 
the world as a whole is more sensitive and 
better educated on such issues. 
 Learn more. 
Photo: LAPAS archive 

Understanding

Skills-based action:

Civic position characterized by values: 
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Stāsts par MADARU MAZJĀNI ir stāsts par veiksmi, mīles-
tību, drosmi, taisnīgumu un cīņu. Madarai ir paveicies augt 
ģimenē, kas viņu ikkatru dzīves brīdi ir mīlējusi, sapratusi un 
atbalstījusi. Augusi mājās, kur valda mīlestības un savstarpē-
jas cieņas attiecības, viņa tagad ir kļuvusi par to pārliecināto, 
jutīgo un drosmīgo sievieti, kādu mēs viņu redzam šodien. 
Bet vairāk par visu viņai ir dots veselīgs un optimistisks skats 
uz attiecībām starp cilvēkiem. „Manā pasaulē viss ir iespē-
jams. Es nekad neesmu cietusi no vardarbības, un cilvēki, 
kurus es mīlu, nekad nav atstājuši mani novārtā. Tieši tāpēc 
es zinu, cik svarīgas ir veselīgas attiecības. Es negribu, lai tās 
uztver kā privilēģiju, bet gan kā dotumu.” 

LABA
VESELĪBA

Diemžēl ne visi dzīvo Madaras 
pasaulē. Daudzi ir uzauguši vidē, 
kur vardarbīgu un agresīvu uzvedību 
uztver kā normu. Daudzas sievietes 
cieš no seksisma stereotipiem, kas ir 
mūsu sabiedrības pamatos. Ir daudz 
ļaunprātīgas izmantošanas veidu, aiz-
liegumu, nezināšanas un vardarbības, 
kas katru dienu jāizcieš sievietēm vi-
sas planētas mērogā. 

Madarai tas viss nav pieņemams. 
Viņa zina, ka var dzīvot citādi, un tieši 
tāpēc ir nolēmusi veltīt visas iespē-
jamās pūles, lai palīdzētu cilvēkiem, 
kam ir veicies mazāk nekā viņai. Lai 
sasniegtu mērķi, Madara ir spējusi 
savu cīņu pārvērst savā darbavietā – 
jau 8 gadus viņa strādā par jaunatnes 
programmas koordinatori centrā 
„Marta”. 

www.marta.lv

Centrs „Marta” ir 2000. gadā Rīgā 
dibināta organizācija, kas vēršas pie 
vardarbības, jo īpaši sadzīves var-
darbības, upuriem un sievietēm, kas 
iesaistītas prostitūcijā, sniedzot tām 
psiholoģisku, higiēnisku un juridisku 
atbalstu. Jo īpaši Madara strādā ar 
pusaudžiem; viņas darbs ir apmeklēt 
skolas un mēģināt darīt jauniešus jutī-
gākus un labāk izglītotus daudzos jau-
tājumos, piemēram, dzimumu līdztie-
sība un identitāte, sieviešu tiesības, 
piekrišana un prostitūcija, bet vairāk 
par visu Madara mēģina palīdzēt bēr-
niem nošķirt veselīgas un neveselīgas 
attiecības ar cerību, ka nākotnē pa-
saule varētu būt tāda kā pasaule, kurā 
augusi viņa pati.

Madara  
Mazjāne, 

Centrs MARTA
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https://www.zerowastelatvija.lv/post/atkritumu-zimolu-audits-2021-daugavgriva
https://lapas.lv/resources/stasti/iam-stasti/3-merkis-stasti/assets/3.merkis_M.Mazjane_CentrsMarta.pdf
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Global competence is described in the publications of several inter- 
national organizations. The three most important of them are: 

	´ description of the competences of the United Nations Economic 
Commission for Europe (UNECE) in the field of ESD Learning for the 
future: Competences in Education for Sustainable Development27, 

	´ description of UNESCO’s global core competences Education for sus-
tainable development goals. Learning objectives28,

	´ description of the global competences of the Council of Europe’s 
North-South Centre and the Global Education Network Global educa-
tion guidelines: Concepts and methodologies on global education for edu-
cators and policy makers29, in which the understanding of competences 
is based on the Council of Europe’s Reference Framework of Compe-
tences for Democratic Culture30 (RFCDC). 

Although the understanding of global competences in these sources differs 
slightly, the unifying motive is the skills for a successful life in a rapidly 
changing, complex global world. 

Global education not only builds public awareness, but also reduces socie-
ty’s psychological, social and political vulnerability, increases its ability to 
respond to immediate challenges and systemic problems, ability to recover 
and resilience in times of uncertainty and crisis. Therefore, global education 
has an important role to play in changing the direction of society’s recovery, 
with the priority not to return to the usual status that was causing the prob-
lem, but to build back better on the basis of more sustainable initiatives.

27	 Learning for the future: Competences in Education for Sustainable Development (2010).  
 https://unece.org/fileadmin/DAM/env/esd/ESD_Publications/Competences_Publication.pdf

28	 Education for sustainable development goals. Learning objectives (2017).  
 https://unesdoc.unesco.org/ark:/48223/pf0000247444 

29	 Global education guidelines: Concepts and methodologies on global education  
for educators and policy makers (2019).  
 https://rm.coe.int/prems-089719-global-education-guide-a4/1680973101 

30	 Reference Framework of Competences for Democratic Culture (RFCDC).  
 https://www.coe.int/en/web/reference-framework-of-competences-for-democratic-culture/

5. 
Global education 
competences 
implementation

The association “For Smiltene and Latvia” is a place 
where the local meets the international. The farm in Lejas 
Varicēni invites you to learn alternative ways to be self-
sufficient and live in the countryside, without forgetting 
the global world. Workshops, training in various skills, 
such as permaculture, how to build a solar panel and wind 
turbines, etc. are being organized here.  Learn more. 
Photo: LAPAS archive 

ATJAUNOJAMĀ
ENERĢIJA

atbild Latvijas Platforma attīstības sadarbībai un tas ne vienmēr atspoguļo Ziemeļvalstu  Ministru padomes un Eiropas 
LAPAS_LV

Pasīvā māja. Kas tas ir? Šis termins ir zināms jau ilgāku lai-
ku, taču “Passive House Latvija” (turpmāk – PHL) direktors 
KĀRLIS GRĪNBERGS saka, ka Latvijā šis jēdziens ir aktīvs 
ne ilgāk kā 10 gadus. Runājot par energoefektivitāti, pasīvā 
māja patērē par 80 līdz 90 procentiem mazāk enerģijas nekā 
Latvijas vidējā māja (60-70% attiecībā pret jaunuzceltajām 
mājām). Taču svarīgāks par efektivitāti pasīvajā mājā ir cits 
aspekts – apdzīvojamība un perfekts mikroklimats. 

PHL šobrīd palielina savu sabiedrisko aktivitāti pēc ne-
ilga pārtraukuma, kura laikā lielāka uzmanība tika pievērsta 
izglītības jautājumiem un sadarbību ar nozari, ar mērķi uz-
labotu pasīvās mājas standarta īstenošanu. Kārlis atklāj, ka 
vēl viens būtisks šķērslis energoefektivitātes veicināšanai ir 

ATJAUNOJAMĀ
ENERĢIJA

bijuši uzņēmumi, kas izmantoja klien-
tu un ekspertu maldināšanu ar mērķi 
gūt finansiālu izdevīgumu. Piemēram, 
“nano krāsa” – tika apgalvots, ka tā 
darbojas tāpat kā minerālvates izolā-
cijas slānis. Teorētiski šī krāsa patei-
coties savām atstarošanas īpašībām, 
ir funkcionāla tikai vakuumā, piemē-
ram, kosmosā, bet ražotāju mārke-
tinga materiālos tas nez kāpēc netika 
pieminēts. Arī termins “pasīvā māja” 
ir daudzviet izmantots bez patiesas 
izpratnes par jēdzieniem un kvalitātes 
standartiem. Tieši tādēļ PHL tīmekļa 
vietnē ir atsevišķa sadaļa ar nosauku-
mu “Mīti par pasīvajām mājām”.

Kārlis kopā ar dažādu ekspertu 
komandu (sākot no enerģijas audito-
riem līdz inženieriem un arhitektiem) 
strādāja pie straujas kapacitātes pa-
augstināšanas, apmācot ekspertus 
un uzsākot pārrobežu sadarbību ar 
CMB uzņēmumu. Tādējādi viņi varē-
ja (un vēl joprojām var) nodrošināt 
kvalitatīvu apmācību gan pasīvo māju 
projektētājiem, gan būvniekiem. PHL 
vadītās apmācības ir starptautiski at-
zītas, un sertifikāts tiek izsniegts tikai 
pēc starptautiska eksāmena nokārto-
šanas.

http://pasivamaja.lv

Kārlis  
Grīnbergs, 
Pasīvā māja

Runājot par energoefektivitātes 
veicināšanu, Kārlis ar prieku stāsta, 
ka situācija kļūst labāka – būvniecības 
standarti tiek uzlaboti katru gadu (ir 
iestrādāts mehānisms energoefekti-
vitātes paaugstināšanai, lai panāktu 
būves ar gandrīz nulle enerģijas pa-
tēriņu), un sabiedrībai ir pieejama 
plašāka informācija par šo jautājumu, 
tāpēc PHL kā pasīvo māju veicinātāja 
un ekspertu centra nozīmīgums tikai 
palielināsies. Kārlis uzskata, ka tradi-
cionālās būvniecības metodes neat-
bilst energoefektivitātes prasībām, un 
viņa personiskās simpātijas pieder iz-
turīgiem un ilgi kalpojošiem materiā-
liem. Turklāt, tas ir subjektīvi lieliskā-
kais resurss, ko var piedāvāt Latvija.

“Tiksimies pēc gada –  
daudz kas jau būs 
padarīts.”
- KĀRLIS GRĪNBERGS
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Šis izdevums ir tapis ar Ziemeļvalstu Ministru padomes un Eiropas Savienības finansiālu atbalstu. Par publikācijas saturu 
atbild Latvijas Platforma attīstības sadarbībai un tas ne vienmēr atspoguļo Ziemeļvalstu  Ministru padomes un Eiropas 
Savienības oficiālo viedokli vai politiskās nostādnes.@LAPAS_LV

Līga un
Tomass Krīgeri  

(Thomas Kruger
biedrības

“Smiltenei un Latvijai” 
vadītāji

http://smilteneiunlatvijai.blogspot.com/

Ierodoties Lejas Varicēnos, grūti pateikt, ka ir darbadienas 
vakars – dzimšanas dienas svinības un dejas norit pilnā sparā. 
Līga stāsta, ka pārvākšanās uz Smiltenes apkaimi bija vien-
kāršs lēmums, ģimene ar bērniem vēlējās dzīvot tuvāk dabai. 
Tomass ir elektroinženieris, Līga  – skolotāja, un pāris ātri 
saprata, ka lauksaimnieki no viņiem nesanāks, bet tajā pašā 
laikā bija skaidrs, ka saimniecībai jārada pievienotā vērtība. 
Atklāsme nāca pēc Tomasa vizītes Itālijā, kur Ekociematu Di-
zaina Kursos(EDK) tika iegūtas zināšanas par permakultūras 
pamatiem. Uzskatāms piemērs ir kartupeļu audzēšana, ko 
pirmajā gadā saimnieki mēģināja darīt ar arklu un rokām – šis 
process gan Līgai, gan Tomasam traumējis muguru, un pāris 
nosolījās to vairs nedarīt. Šobrīd kartupeļi tiek audzēti zem 
salmiem ar nelielu daļu no tās piepūles, kas bija nepiecieša-
ma pirms tam. Lēnām saimniecībā parādījās vistas, kazas, cū-
kas – viss kopā sācis veidot loģisku sistēmu. 

Liela palīdzība saimniecības izveidē nāca no dažādu kopienu 
brīvprātīgajiem, un ar laiku saimniecība nostabilizējusies kā ap-
mācību vieta, kur jauniem cilvēkiem mācīties alternatīvus veidus 
kā dzīvot laukos un kā būt pašpietiekamiem. Vienas no pēdējām 
mācībām bijušas par “hobitu” mājiņu būvēšanu – šāda tipa būve 
sastāv tikai no saimniecības apkārtnē atrodamajiem materiā-
liem – nojauktā šķūņa brusām, māla, akmeņiem un salmiem. 

Līga atklāj, ka raķeškrāsnis ieguva popularitāti Latvijā pa-
teicoties Tomasam. Raķeškrāsnī malka sadegot divreiz – no 

sākuma koks; pēc tam dūmgāzes – kas 
rada tik intensīvu karstumu, ka mājas 
sildīšanai visas dienas garumā pietiek 
ar desmit nelielām pagalītēm. Šī me-
tode rada mazāk izmešu, kā arī popu-
laritātei palīdz fakts, ka krāsns mū-
rēšanā daudz specifisku prasmju nav 
nepieciešams. Šo krāšņu mūrēšanu 
Tomass jau kopš 2013. gada pasniedz 
darbnīcu veidā.

Pati biedrība Smiltenei un Latvijai, 
eksistēja jau pirms Līgas un Tomasa 
iesaistīšanās, taču laika gaitā organizā-
cija kļuvusi nevajadzīga, tāpēc Līgas un 
Tomasa devums to “reanimēja”. Līdz 
ar to, laika gaitā iesaistītās puses mai-
nījušās vairāk no izglītības un kultūras 

“Mēs uzrīkojam darbnīcu par 
brīvu, dalībnieki iemācas kā 10 
kubikmetru vietā ziemas laikā 
iztikt ar 3, gaisā netiek palaists 
CO2 un mežā var atstāt trīs reiz 
vairāk koku. Vienkārši, bet trīs 
labas lietas, to arī mēs gribam 
rādīt cilvēkiem. Nevis braukt 
pelnīt naudu Īrijā un atgriezties 
pēc 7 gadiem ar tikpat tukšu 
kontu kā aizbraucot.” 

– ThOMAS

“Mēs vēlamies, lai cilvēki 
apzinās, ka tie resursi, kas 
ir vajadzīgi laimīgai dzīvei 
laukos tev ir pieejami. Tu 
dzīvo ar to kas tev ir vienā 
vidē un novērtē to. ”

– LĪgA

iestādēm uz cilvēkiem, kas interesējas 
par eko pieejām dzīvei. 

Jaunākais biedrības sasniegums ir 
apstiprināts projekts ar nosaukumu 
“Offgrid renewable energy” – biedrība 
nākamo divu gadu laikā rīkos darbnī-
cas, dodot iespēju reģionu iedzīvotā-
jiem apgūt prasmes, lai izveidotu un 
operētu saules kolektorus, vēja turbī-
nas, biogāzi ieguves, ūdens un kinētis-
kos ģeneratorus. Līga ar prieku klāsta, 
ka projekta noslēgumā tiks radīts por-
tāls ar visām instrukcijām un video-pa-
mācībām, lai interesenti spētu atrast 
informāciju, kad vien nepieciešams. 

https://unece.org/fileadmin/DAM/env/esd/ESD_Publications/Competences_Publication.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000247444
https://rm.coe.int/prems-089719-global-education-guide-a4/1680973101
https://www.coe.int/en/web/reference-framework-of-competences-for-democratic-culture/
https://lapas.lv/resources/stasti/iam-stasti/7-merkis-stasti/assets/7.merkis_Krigeri_SmilteneiUnLatvijai.pdf
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Global education competences are implemented within a common frame-
work of competence education. As transversal skills, competences can be in-
tegrated into different subjects and other initiatives, such as students’ social 
projects. They can also be integrated into non-formal education processes, 
localizing global events and developments.

5.1. Resources for the application  
of global competences 

Resources for the application of global competences have been summarized 
in the section of the LAPAS website dedicated to  global development and 
in the section  “Resources”, where one-stop electronic research, methodol-
ogies, manuals and a variety of LAPAS campaign materials and publications 
are available.

5.2. Measures to strengthen global 
education competences 

Using the available resources or creating new ones, it is possible to implement 
various activities to strengthen global competences:

	´ social projects for children and young people, selecting a local 
problem and contextualising it at national, European and global 
level;

	´ specific measures for the implementation and promotion of SDGs;
	´ participating in the annual Global Education Weeks – implementing 

local activities;
	´ cooperating with organizations and institutions in this field – 

universities, the private sector, local governments and others.

It is best to follow the  LAPAS social networks for global education activi-
ties and  subscribe to the monthly news page, as well as the  North-South 
Centre’s website and social networks, where various free training courses, 
methodological materials and other resources are available.

Latvian Multistakeholder SDG Coalition has been established to coordinate 
the implementation of the SDGs and to establish cooperation. Anyone or an 
organization can get involved in these activities. The work of the coalition 
takes place in two directions – in the field of politics and in the field of com-
munication. More about the coalition is provided at  LAPAS webpage. 

5.3. Policy area development

The current situation in the field of global education in Latvia can be as-
sessed as rich in experience, initiative, extensive learning resources, with 
considerable cooperation between the state, non-governmental sector and 
the private sector. However, the most important need for the further de-
velopment of global education is to ensure continuity at the policy level:

	´ to strengthen the global education partnership by ensuring the 
exchange of information and resources between different sectors; 

	´ to ensure greater participation of different stakeholders in deci-
sion-making related to global education;

	´ to organize joint global education events and campaigns with the 
aim to strengthen the participation of all stakeholders;

	´ to ensure greater integration of global good practice in teacher 
education; 

	´ to provide an evaluation of the global education experience (Peer 
Review of Global Education) in cooperation with GENE; 

	´ to provide greater support for global education activities to raise 
public awareness and build the capacity of global education experts 
or opinion leaders; 

	´ to increase the availability of financial resources for the imple-
mentation of global competencies.

Joint monitoring of the global education policy area is carried out by the 
LAPAS Global Education Working Group, in which all stakeholders are in-
vited to participate. Based on capacity opportunities and available resourc-
es, additional activities will be implemented for different target groups.

https://lapas.lv/works/darbibas-virzieni/globala-izglitiba/
https://lapas.lv
http://eepurl.com/hyt4Zb
https://www.coe.int/en/web/north-south-centre
https://www.coe.int/en/web/north-south-centre
http://www.lapas.lv/works/iam-koalicija/


Keep up with the news

https://www.facebook.com/BiedribaLAPAS/
https://www.instagram.com/lapas_lv/
https://twitter.com/LAPAS_LV
https://twitter.com/LAPAS_LV
https://twitter.com/LAPAS_LV
https://www.youtube.com/user/idealistsNAVnaivs
http://eepurl.com/hyt4Zb

